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Abstract

Applied music instruction, either in class setting or one-to-one studio setting, has been relying on
the traditional master-apprenticeship model as its epistemological underpinning for hundreds of years
regardless of grade levels. However, its taken-for-granted pedagogical assumptions on learning and
learners, teaching and teachers still go relatively unchallenged and have continued to mask the social
construction of different forms of knowledge from generation to the next. When applying the
master-apprenticeship model to applied music instruction in higher education, a great limitation
seems to be unveiled as the model fails to support some adult learners’ need for self-direction. Hence,
it is apparent that the fundamental problem of applied music instruction lies in people’s ideological
assumptions concerning how applied music instruction should function and operate.

As suggested by educators and philosophers from the fields of adult and music education, the
notion of praxis seems to hold important implications for the teaching and learning of musical
performance. To meet the praxial ideal, reorienting the traditional pedagogical assumptions
underlying applied music instruction will be necessary, and the accompanying instructional approach
will need to be reformulated accordingly.

If the ultimate educational precedence of musical performance is concerned with cultivating
autonomy and self-empowerment in learners, then praxis is an indispensable procedural element that
lies at the heart of the educational experience. The realization of it will entail the cultivation of

critically reflective minds and communicative competence in both teachers and learners.

Key words:

1. Applied music instruction in higher education: for the purpose of this paper, is defined as college
level and post college level instrumental instruction that takes place in one-to-one
studio setting and master class setting within university schools of music and music
conservatories.

2. Frame of reference: “is a meaning perspective, the structure of assumptions and expectations
through which one filters sense impressions” (Mezirow, 2000, p.16). It
typically takes place outside of consciousness and suggests a course of action that one

automatically follows unless brought into critical reflection (Mezirow, 2000).
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Ideology: a system of unquestioned beliefs, values, practices and ideas that appears self-evidently
true and morally desirable (Brookfield, 2000; Williams, 1977).

Praxis, a term firstly introduced by Aristotle, “praxis connotes action that is embedded in,
responsive to, and reflective of a specific content of effort” (Elliot, 1995, p.14). Aristotle used
praxis to mean purposive actions of mature human beings who strive to achieve goals and ideals
considered as moral and just for people in a specific context. In other words, “praxis is essentially
concerned with the critical and rational knowledge of both means and ends needed to bring about
“right results” for people” (Regelski, 1998, p. 28). Furthermore, the notion of praxis insinuates
the role of communication (e.g., dialogue, reflective discourse) as a compulsory procedural
means. As Habermas (1973) asserts, when theory and praxis remain intact, “it conceived of
society as a system of action by human beings, who communicate through speech and thus must

realize social intercourse within the context of conscious communication”(p. 255).



Introduction

Douglass Seaton (1998), former president of the College Music Society asserts, music in higher
education must articulate the moral value of what musicians are obliged to do. Because musicians are
blessed with the unique ability to join others in a shared imaginative life, colleges, universities, and
conservatories must cultivate opportunities for imaginative sharing of musical experience.

While music in higher education represents a multi-dimensional infrastructure built on diverse
musical disciplines, Seaton’s ideal should be applied to all branches of music learning including
applied music instruction. However, the current state of applied music instruction in higher education
seems to put the espoused belief in question. How instruction is typically managed appears to inhibit
the attainment of the ideal rather than cultivate it. If Seaton’s ideal is to be realized institutionally,
organizationally, and even to the larger realm, socio-culturally, the process of sharing musical
experience should begin from the basic unit of musical instruction, between the teacher and the
student. It signifies that not only teachers’ and students’ musical experience and knowledge should
be afforded equal merit, but also the power and authority that come with knowledge and experience
should be equally valued and shared between teachers and students. Unfortunately, this has not
traditionally been the case.

As suggested by music scholars and educators (e.g., Bowman, 2002; Coffman, 2002; Jorgensen,
2000; Kingsbury, 1988; Kogan, 1987; Small, 1998), the most critical problems within applied music
instruction in higher education include 1) teacher subjectivity that functions as the basis for
decision-making; 2) deficiency in fostering learners’ self-directedness; and 3) asymmetrical power
relations among musical score, teacher, and student. Although addressed separately and differently,
these issues seem to converge at an intersection in which the core is the ideological assumptions that
structure the teaching-learning transaction of applied music instruction. Some have attributed the
problems of applied music instruction as connecting to improper teacher training and deficient
research experience in teachers. The present author argues that these problems can be readily avoided
if practitioners are willing to remain perceptually reflective. While it would be unrealistic and even
unattainable to ask in-service teachers to return to schools and become empirically trained, the
problem at hand isn’t about becoming professionally trained nor is it about sharpening one’s teaching
tools or strategies. Instead, it resides in people’s ideological assumptions concerning how applied
music instruction should function and operate particularly in the culture of higher education (e.g.,
music conservatories and schools of music).

In Music, Talent, and Performance, Kingsbury (1988) contends that the cultural system of the
music conservatory typically constitutes a variety of unique social relationships and values, which set
it apart from other educational environment. The lionized composers, the idolized master teacher, the
patronage of pedagogical lineage, and the highly trained performers who render faithful
interpretations of the composers’ sacralized text are among the major components that shape the
social configuration of the conservatory culture. Premised on which, meanings of music, musical
styles, and musicianship are defined and negotiated. In other words, the cultural system of the music

conservatory can be viewed as being shaped on the basis of a fixed social hierarchy, in which
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composers and compositions are placed at the top, followed by master teachers, then students. It is
under this highly asymmetrical power relationship that the learning of music takes place. Kogan
(1987) also makes a similar remark with reference to the culture of music conservatory. In her book,
Nothing but the Best, the typical teacher-student relationship is described as intense and the teachers
always seem godlike.

Marx (1973) has defined "ideology” as a set of unquestioned beliefs, values, practices and ideas
that are accepted as natural, normal, common-sense, and taken for granted. Often, these ideas secure
the production of a cultural system that is immoral and unjust. Taking both Kingsbury’s (1988) and
Kogan’s (1987) accounts into view, it is clear that the conventional ideology that lies beneath the
pedagogical practices of applied music instruction is one that needs to be scrutinized. In particular,
the ideas concerning power and authority of compositions and teachers, the subordinate role of
students, and the convergent manner for making musical interpretations are among the major issues
that require further critique.

The acquiring of musical knowledge is a social process in which the issues of power and
authority are inevitably intertwined and involved. Thus, rather than delving into the methodological
aspects of instruction, this paper attempts to reexamine applied music instruction from a sociocultural
perspective, aiming to put morality as the basis of discussion. Moreover, as some of the major
concepts of adult learning are deeply concerned with the ethical and normative dimensions of
teaching, they hold potential in shedding light on the educational thoughts and practices of applied
music instruction. Therefore, in place of exploring the breadth and depth of adult learning and its
pragmatic function in music education, this paper intends to grasp the philosophical essence of adult
learning and seek perceptual illumination from its ethical implications.

The ultimate purpose of this paper is to bring about perceptual awareness, call for attitudinal

adjustment, and recommend instructional reorientation. It endeavors to offer an alternative set of
perspectives regarding applied music instruction and hope they will serve as a guide in leading music
educators toward a new terrain of thinking and behaving. In addition, this paper is primarily written
for applied music instructors who teach in the ambiance of music conservatories and schools of music.
It concerns music major adult learners, particularly instrumentalists (and vocalists) who aspire to
pursue musical performance as a life-supporting career, and those who teach them. However, it has
less to do with non-music majors and adult learners who take applied music lessons for the purpose of
enjoyment.

The outline of this paper is as follows: (1) overview; (2) major concepts of adult learning; (3)

discussion and implications; and (4) conclusion.

Overview

Applied music instruction in higher education of the United States began to emerge after the
mid-1800s as a result of the increasing establishment of music conservatories and schools of music.
The foundational model was directly taken from the European tradition in which the sole aim of these

institutions was to train professional musicians and music performers (Abeles et al, 1994; Bowman,
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2002; Keene, 1982).

According to Keene (1982), the Leipzig Conservatory appeared as the most sought-after
European conservatory during the second half of the nineteenth century due to the high exchange rate
of scholarship between Germany and the United States. As numerous German musicians who had
formerly studied in the Leipzig Conservatory immigrated to the United States and became music
teachers, under their influence, those who studied with them in the States tended to choose the
Leipzig Conservatory as they studied abroad.

Keene states (1982), the Leipzig Conservatory typically employed the class-teaching method for
instrumental instruction. Students of compatible level were grouped to a class and expected to play
for each other in addition to receiving criticism from the teacher. However, classes in the European
conservatories tended to be over-crowded. This was considered a major drawback to instructional
effectiveness. As a result, the Americans later modified the European practice by first reducing the
class size to an average of two to six students per class to the final form of one student per class.
Ultimately, it became what we recognize today as one-to-one private studio instruction.

While the American music conservatories and university schools of music now adopt the
one-to-one model as the principal method for applied music instruction, the European practice of
class teaching is still retained in the form of master classes. Although these two instructional settings
present different types of social context for learning (e.g., teacher-student dyad versus
teacher-multiple learners), the epistemological underpinning of both remains unaffected and is deeply
connected with the traditional master-apprenticeship model. Premised on which, teachers are seen not
only as culture/knowledge transmitters but musicians whose methods, skills, and styles of playing are
to be the model for their students (e.g., Bowman, 2002; Campbell, 1991, Kennell, 2002; Kogan,
1987). Oppositely, students are regarded not only as submissive learners who wait to be filled with
anecdotal information, but imitators whose end essentially revolves around assimilation, replication
and perfecting skills.

Although the pedagogical assumptions underpinning the master-apprenticeship model may be
effective in fulfilling the purpose of training skilled performers, is training skilled performers truly the
sole aim of music education? As Bowman (2002) asserts, perhaps a distinction between
education/training and musicianship/craftsmanship is required. If the development of musicianship is
merely concerned with the acquisition of a prescribed set of identified skills through the transmittal
mode, then training is perhaps an appropriate term to describe the process of preparation. At the end
of this continuum, a skilled craftsman is created and shaped. However, the development of true
musicianship requires more than the attainment of skills, but also one’s identity as well as ways of
thinking and feeling. When viewed from this perspective, training is insufficient to cultivate
musicianship, as it concerns only one dimension of human learning without considering the ethical
and normative dimensions pertinent to the learning process. Instead, the term educating may be more
appropriate to describe the nurturing of true musicianship, as education is deeply value-based, it
cannot and should not, by its nature, depart from the ethical and normative considerations.

Premised on the notion that education is qualitatively different from training and that genuine

musicianship can only be fostered under conditions in which the true sense of education is brought
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forth, the following three perspectives describe how the traditional pedagogical assumptions
underlying the master-apprenticeship present a number of problems to applied music instruction in

higher musical education.

Imitation as a Way of Knowing

First, when examining the traditional master-apprenticeship philosophy, it appears the model
assumes imitation as its principle way of knowing (Bruner, 1996). That is, acquisition of knowledge
is defined as the process of “knowing how”. As a result, the attainment of knowledge is synonymous
with cultivation of habit and the aim of learning is primarily concerned with perfecting skills, which
can only be realized through consistent, repetitive practice (Bruner, 1996). As Bowman (2002)
asserts:

The master-apprenticeship mode of applied music instruction, for instance, too often focuses
on the imitative repetition to the detriment of educational ideals like independence, or the refinement
of technical skills at the expense of curiosity, flexibility, and experimental -mindedness. (p. 75)

Moreover, human competence in the view of master-apprenticeship is equated with abilities,
skills, and talent rather than understanding and knowledge (Bruner, 1996). Even if the end of applied
music learning is related to knowing how to perform skillfully, the imitative mode still does not help
one acquire transferable skills. This occurs only when one learns through the intermingling of practice

and conceptual understanding (Bruner, 1996).

Asymmetrical Power Relationship between Teacher and Student

When examining the traditional master-apprenticeship model from a sociocultural perspective, it
is apparent that the model promotes a highly asymmetrical power relation between the teacher and the
student. With modeling and imitation serving as the predominant interactive modes, the teacher-centered
approach of master-apprenticeship insinuates that the teacher is akin to a dominator. His or her role is
to not only impose instructional goals and methods but also judge students’ competency based on
compliance. Respectively, the implicit role of the student is cognate to a passive learner. The student
not only comes to the lesson presumably without prior experience and knowledge, but whose voice is
generally subjugated because he or she is deemed as an empty entity who has not yet possessed the
intellect for reasoning or rational discourse.

Numerous educators and philosophers both inside and outside the field of music have all
condemned teacher-centered instructional approach as undemocratic or oppressive (Coffman, 2002;
Dewey, 1997; Freire, 2001, Tait, 1992). Yet, it is still entrenched in all grade levels and even through
graduate school (Shor, 1996). Undeniably, if the autocratic manner of instruction suits a totalitarian
society, it certainly does not suit those in favor of democracy. As instructional decisions are governed
by values, habits, ideals and preferences, ultimately, they carry the potency in shaping what kinds of

people students become (Bowman, 2002). If democratic values are to be imparted through musical
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instructions, music educators and administrators should ensure that the created educational context
and experience would foster autonomous thinking and acting in learners as the larger educational aim.
However, as Dewey (1938) maintained decades ago, this can only be realized under the precondition
in which students are empowered, namely, when one is seen as equal and invited to construct the
purpose and meaning of one’s own learning. In light of the view, perhaps achieving a greater
consistency between the means and ends of educational practice is more imperative to applied music

instructors than imparting the mastery of musical skills.

Learners in Applied Music Instruction within Music Conservatories and
Schools of Music

As master-apprenticeship adopts modeling and imitation as its prime modes of “interactive
pattern” between teachers and students, with the intent to lead novices into becoming experts, it is
primarily concerned with learners’ understanding of skills. However, most students in higher music
education are young adults and adults who have not only achieved certain level of skill proficiency,
but have also accumulated diverse experience in both professional and personal lives. It seems
dubious if skill acquisition remains as the sole aim of music learning for most adult learners.
Fundamentally speaking, developing into mature musicians who are capable of making musical
decisions autonomously should be the ultimate aspiration for all music students. In order to meet this
goal, students need to understand, besides technical and musical skills, what/how/why certain musical
decisions are made, the criteria used to judge artistry, and the different ways in which knowledge
about music, performance, self and culture come to interact and guide the process of music learning
and performing (Stubley, 1992).

Furthermore, as Knowles (1980) maintains, some adults may exhibit a deep psychological need
for self-direction, and thus may wish the teacher allowed a greater degree of flexibility by acting as
facilitators rather than knowledge transmitters. Also, because adult learners typically have
accumulated a wide range of prior experience and learning styles, the teacher-centered, transmittal
mode of instruction may not be adequate to accommodate some adult learners’ individual learning
needs.

Evidently, in order to attend to the educational needs of adult learners, applied music teachers
should first value learners’ individuality and experience. In addition, they need to redefine their role
by considering themselves as facilitators who nurture autonomy, rather than transmitters who

encourage dependency from students.
Major Concepts of Adult Learning
Adult Learning is grounded in Democratic Philosophy and Values based on

which Priority is given to the Development of People over the
Accomplishment of Things
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Adult learning can be regarded as grounded in democratic philosophy and values based on which
priority is given to the development of people over the accomplishment of things (Knowles et al,
1998). That is, instead of premising solely on the behavioral instructional mode (cause-effect
relationship), educational precedence in adult learning inclines to pivot on learner’s development
situated in life context. Adult learning believes that learning is best achieved when learners are able to
relate new theories and concepts to their life experience and knowledge. Therefore, teachers and
learners are encouraged to form dialogic relationships and construe meanings of their experiences in a
collective fashion.

Furthermore, adult learning endeavors to promote attributes associated with democratic spirit,
including autonomy, justice, freedom of expression and so forth. Thus, instructions are not only
directed to cultivate autonomy and self-empowerment in learners, but also self-reflective. Committed
to foster a learning environment that is genuinely democratic and educative, instructional contents
and procedures in adult learning are under constant evaluation and reformulation. Overall, adult
education promotes learners/learning centeredness over teachers/teaching centeredness (Knowles,
1975, 1980). Rather than taking the role as a knowledge transmitter, teachers of adult learning serve
as resource persons/collaborators/facilitators who facilitate learners’ development toward increasing

autonomy.

Self-directedness (Autonomy)

A major concept derived from adult learning is the notion of self-directed or autonomous learning.
Affirmed by the theories of Maslow (1954) and Rogers (1969), which hold that fostering
self-initiation in learners should be the aim of education, Knowles (1975, 1980, 1998) echoes the
view by asserting that, as demanded by adults’ increasing socio-psychological need for self-direction,
self-directedness must be both the means and end for adult learning. In a sense, self-directedness is
aligned with instructional attitude as well as instructional management. It is a descriptive term
indicating the desired characteristic of adult learners and the compatible instructional approach in
nurturing that characteristic. Thus, instructions based on self-directedness typically promote learners’
participation in decision-making from defining goals, planning/conducting activities, to evaluating
performances.

However, self-directed learning does not in any case imply that learning should take place in
isolation nor does it suggest any synonym with programmed learning (Brookfield, 1986; Knowles,
1975). As Brookfield accentuates, its meaning is predicated upon decision-making. “The highest level
of autonomy is achieved when adults make a conscious and informed choice among learning formats
and possible activities on how best to achieve their personal learning goals” (Brookfield, 1986, p. 56).

Although self-directed learning has been implemented in a number of programs throughout the
United States, the results were varied. Factors associated with its failure have included learners’
resistance toward teacher flexibility, teachers’ and students’ involuntary inclination of falling back to
the old frame of mind, and the incompatibility between self-directed learning and

administrative/organizational policies (Brookfield, 1986). Nevertheless, regardless of the extent to
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which self-directed learning can take place in reality, it is to be considered as another assumption that

goes alongside the traditional one (Knowles, 1975, 1980).

Experience

In adult learning, experience is recognized as to play a significant role in determining one’s
subsequent learning. Adults generally have accumulated a wide range of experience as well as
different quality of experience, and often rely on their experience as the source for learning. Though,
not all the acquired experiences can prompt learning. In fact, some may serve as mental blockades
rather than sources of facilitation (Brookfield, 1986, 1987; Knowles, 1975, 1980; Mezirow, 1990,
2000). That is, uncritically accepted beliefs and dysfunctional habits of mind that come with
experience are examples of the mental blockades that cause learners’ resistance to new ways of
thinking and acting. Thus, for experience to bring about learning, education must be seen as “a
continuous process of reconstruction of experience” (Dewey, 1938, p.87), or a process of “making a
new or revised interpretation of the meaning of an experience, which guides subsequent

understanding, appreciation, and action” (Mezirow, 1990, p. 1).

Praxis

Viewing the role of experience as a key determinant in adult learning and that effective learning
occurs through perceptual change, Brookfield (1986, 1987) and Mezirow (1990, 2000) develop
another line of assumptions based on the praxial philosophy. Chiefly influenced by the concepts
derived from critical theory, as introduced by Paulo Freire and the Frankfurt School of German
philosophers and social critics, Brookfield and Mezirow believe that the aim of education is not solely
about satisfying the identified learning needs of individuals, organizations, and society. To do so
diminishes the intrinsic meaning of education by equating it with a service agent (Brookfield, 1986).
Rather, education is value-based and therefore should be confrontational when required. Accordingly,
both urge that helping learners change their ways of thinking and acting should be an indispensable
dimension that lies at the core of adult educational objective. In order to facilitate learning, critically
reflecting on one’s own assumptions and speculating the ideology embedded within the various forms
of sociocultural structure are necessary.

To Brookfield (1986, 1987), adult learning can be understood as a process of developing learners’
competence in critical reflection. To develop this competence, facilitators must present alternative
interpretations of learners’ views with regard to self and culture. To Mezirow (1990, 2000), adult
learns through perspective transformation-a transformative process in which one comes to distance
oneself from the old role, reframe perspectives, and reengage life with a greater degree of
self-determination. In a sense, transformative process may be regarded as an emancipatory movement
that aims to liberate learners from dogmatic constraints and dysfunctional beliefs.

Most importantly, both Brookfield and Mezirow consider education as inherently praxial. As such,

educational ideals must be congruent with democratic spirit, and instructions must bring about
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autonomy and self-empowerment in learners. Both believe that the most appropriate way to approach
the praxial ideal is to involve both teachers and learners in the process of meaning/decision making
through the exploitation of dialogue and reflective discourse serving as the procedural means.
Instructions should also encourage meanings that are constructed around and within larger

sociopolitical realities.

The Meaning of Praxis

Praxis, a term firstly introduced by Aristotle, “connotes action that is embedded in, responsive to,
and reflective of a specific content of effort” (Elliot, 1995, p.14). Aristotle used praxis to mean
purposive actions of mature human beings who strive to achieve goals and ideals considered as moral
and just for people in a specific context. Thus, “praxis is essentially concerned with the critical and
rational knowledge of both means and ends needed to bring about “right results” for people”
(Regelski, 1998, p. 28). In other words, practitioners of praxis are not only concerned with
completing tasks with technical accuracy, but their undertakings are value laden and ethic driven,
aiming to achieve goals and ideals that are themselves open to revision and reformulation (Bowman,
2002; Elliot, 1995; Regelski, 1998). Put another way, the process of praxis can be regarded as “a
dialectic in which understanding and action interact to produce an altered state of being” (Mezirow,
2000, p. XII). Furthermore, the notion of praxis insinuates the exploitation of communication (e.g.,
dialogue, reflective discourse) as a compulsory procedural means. As Habermas (1973) asserts, when
theory and praxis are connected in a genuine sense, “it conceived of society as a system of action by
human beings, who communicate through speech and thus must realize social intercourse within the

context of conscious communication” (p. 255).

Discussion and Implications

Adult Learning is grounded in Democratic Philosophy and Values Based on Which
Priority is given to the Development of People over the Accomplishment of Things

As stated in the introduction section, the identified problems of applied music instruction are
closely intertwined with people’ ideological assumptions, particularly with regard to how applied
music instruction should function and operate. However, what lies prior to the teaching-learning
transaction of applied music probably deserves equal scrutiny-that is, the ideological assumption
concerning the meaning of music, or musical works. It not only carries the weightiest potency in
shaping the teaching-learning operation but also determines the meaning, value and role of musical
performance and performers.

When viewed from a sociocultural perspective, it is likely that musical works in the classical
music tradition have been traditionally conceived as “sacralized texts” by musicians in the music
conservatory culture (Kingsbury, 1988). That is, musical works are commonly viewed as things that
contain absolute truth dictated by the composers. As a result, this perception has not only led to

disequilibrium between the status of composers and performers, but has also resulted in a severe
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misunderstanding of what actually takes place during a performance. As Small (1998) enlightens, the
inherent meaning of music lies “not in objects, not in musical works at all, but in action, in what
people do” (Small, 1998, p.8). Accordingly, “performance does not exist in order to present musical
works, but rather, musical works exist in order to give performers something to perform” (Small,
1998, p.8).

Other music scholars (e.g., Bowman, 2002; Elliot, 1995; Meyer, 1956; Reimer, 2003) have
expressed similar view. All generally concur that the meaning of music does not exist in the work
itself but is developed by people in a specific culture through social intercourse. Therefore,
construction of musical meaning inevitably entails the intersubjectivity among composers, performers
and the public (Elliot, 1995). Without performing, musical meaning cannot be completed. If
performers’ subjectivity is demoted, that is, as when musical works are conceived as objects that
contain absolute truth, the consequence would be severe. This perception will result in no place but to

impose rigidity to performing and dogmatism to the teaching and learning of it.

Performance as Product/ Performers as Curatorial Displays

If musical works are to be conceived as historical objects or cultural relic, as things that contain
absolute, fixed meanings, it insinuates that performing is an insular experience and should be
operated under the curatorial mode. Based on which, the performer’s role is to not only decode the
written intention of the composer as obediently as possible, but in order to make the “objects”
presentable, one has to divert his vigor in the fixation of technicism and align himself with the objects.
Along with the process, the performer’ sense of self is reduced to a thing, objectivated by the
experience. He is no longer capable of distinguishing himself from curatorial display, nor is he
capable of defining his authorship through rendition, for his role has been taken by passivity of
experience, whose autonomy has been renounced and replaced by dogmatic faith in the world of

objects.

The Teaching and Learning of Musical Performance is a Molding Process

Correspondingly, if the experience of musical performance is tantamount to exhibition, then the
educational experience of musical performance would be equivalent to a process of product assurance.
In which, neither the composers’ intentions or students’ opinions are important, but teachers’
subjectivity would be the only constituent considered valuable. Teachers, who have relinquished
autonomy in favor of the objectivated works of the composers, have to rely on compliance as the
source for judgment and teach through transmittal mode. Whereas students, as curatorial objects
waiting to be shown in their flawless form, expect to be molded and crafted by their master teachers
without ever perceiving the need for self-direction in the learning process.

Furthermore, if the educational experience of musical performance is analogous to a process of
product assurance, the educational precedence would be naturally prone to skill refinement.

Pedagogical interest under the scheme of thought is therefore given to the notion of efficacy, equating
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which with fast instructional pace and learner’s ability in making instant adjustment.
Teaching-learning transaction is then narrowly defined by the positive relationship between
instructional stimuli and behavioral responses. When viewed from the perspectives of Mezirow, the
communicative and transformative domains of learning are not even considered as pertinent to the
teaching-learning process.

In sum, as long as musical works continue to be seen as objects that contain absolute truth, it is
likely that dogmatic constraint would become even more impenetrable among the constellation of
performing/performers, teaching/teachers, and learning/learners. Perceptibly, the conventional
ideological assumptions pertaining to the interrelationships amid music/musical performing, music
teaching/learning, and music teachers/learners probably require further scrutiny. If true democratic
value is to be cultivated in the culture of music in higher education, music teachers, students, and
administrators should come together to unmask the ideological assumptions embedded in the cultural
system, seek ways to deconstruct social hierarchy, and transform their practices and identities

accordingly.

Autonomy and Musical Decision

Perhaps there requires little doubt to the idea that developing the competence of making musical
decisions autonomously should be one of the ultimate aspirations for all performing musicians,
including music students. This is particularly true for those who wish to pursue a career in musical
performance, because a performing musician’s primary challenge lies in generating interpretations
that have not been previously undertaken. To attain this ability, one needs to not only understand the
propositional knowledge and procedural knowledge, but also develop competency in making value
judgment (Elliot, 1995). This would require one’s commitment in the ongoing process of meaning
pursuit on both personal and sociocultural dimensions (Elliot, 1993, 1995; Stubley, 1992).

However, to conceive interpretation as something can be construed in total isolation, that is,
independent from sociocultural, historical influences is a misperception, for it does not exist in reality.
Its formation can only be realized within sociocultural-historical boundaries and creativity only exists
when limitations are clearly drawn. Therefore, when musical decision and autonomy come to
intersect, it means that musical decision is an informed choice. Autonomy means the freedom of
choosing the informed choice. It occurs at the moment of decision, after the performer’s is fully
aware of other possible alternatives.

When applying the notion of autonomy to applied music instruction, it connotes that opportunities
should be provided for students to explore the various ways of making musical decision during music
lessons. Namely, in addition to the written intentions of the composers, students need to explore and
understand what/why/how certain musical decisions have/have not been made by other performers,
and what/why/how certain musical decisions could have been made through the continuing process of

experimentation and exploration (Bowman, 2002; Elliot, 1995).
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Instructional Approach
Applied Music Instruction as Praxis

Elliot (1995) asserts, as performing (action) entails performers’ value judgments situated in
social-historical context (standards, traditions, images, and purposes), performing yields constructive
knowledge of self and culture by providing performers the knowledge of their own actions as well as
a sense of who they are (Elliot, 1993, 1995). For this reason, musical performing can be conceived as
a way of knowing and inherently praxial.

Because praxis in the milieu of applied music instruction involves two dimensions of
consideration, one in musical performing and the other in education, it connotes that applied music
instructors’ responsibility is at least two-folded. Besides attending to music itself, applied music
instructors need to reformulate a nexus in which musical performing and education can intersect to
reify the praxial ideal.

After all, musical praxis can hardly come to its genuine sense if educational praxis is devoid from
musical instructions, for it is the precondition the former is constructed around and within. Hence,
prior to arranging instructional context that fosters musical praxis, music educators must first ensure
their instructional undertakings are not guided by habitual reflexes or uncritically accepted norms
transmitted by tradition (e.g., teach the way they were taught), but ethic-based conscious effort
premised on sound rationales.

As educators of adult learning enlighten, instruction with educational intent is praxial. Not only
does it require the understanding of self and culture, but also such understanding should remain open
to continuous challenge and revision through conscious communication. Applying educational praxis
into the context of applied music instruction implies that music educators need to critically reflect on
how instruction is typically managed before considering for other alternatives. Such reflection, as a
collective activity carried out by both teachers and students, demands an examination on one’s own
frames of reference that range from a critique on the self (e.g., images, roles, habits, beliefs and so
forth), to an ideological critique on the social norms and cultural codes that determine the allocation
of influence and power (e.g., power relations among composer, teacher and student; pedagogical
genealogy vs. individual artistic creativity; capitalism/obsession of technical refinement vs. the
development of personal taste and individual quality and so forth).

Educationally speaking, instructional decisions are governed by ideals, values, feelings and
preferences; consequently, they hold potentials in shaping what kinds of people students become
(Bowman, 2002). If autonomy is to be one of the most cherished attributes music educators wish to
impart, musical instructional experience should move students toward that goal. Namely, applied
music instructions should be learning-centered and provide students the necessary space for critical
reflection and decision-making, as both are indispensable procedural elements for the cultivation of
autonomy. Moreover, teachers and students perhaps should openly confront instructional matters
through the continuous effort of verbal communication and negotiation, and seek ways to minimize
all forms of dogmatism that lie beneath the acquisition of knowledge and skills. To elucidate, applied

music instruction with educational intent would require both teachers and students to: (a) foster
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mutuality, trust and respect; (b) participate in decision-making from planning instructions, conducting
activities, to evaluating instructions and performances; and (c) partake in dialogue and reflective
discourse so that one’s frame of reference can be affirmed, explored and perhaps reconstructed when
necessary.

Speaking from the standpoint of music learning, the praxial objective indicates the necessity of an
instructional reorientation from one that is skill-centered to one that cultivates musical autonomy. As
Elliot (1995) proposes, if musical performing is inherently praxial, then it inevitably should comprise
both understanding and action. For this reason, musical performance is never the mindless habitual
reflexes of the performer but the reification of his or her ideals, guided by justification. In light of the
view, being able to justify one’s own musical performance is vital in the cultivation of musical
autonomy, and the attainment of which will require students’ competency in making value judgment.
Yet, such competency only develops when learners can fully understand the criteria that constitute
musical decisions and are invited to explore the various ways of making musical meanings during
lessons. The process will demand constant communicative actions (both verbal and musical) from
teachers and students.

Furthermore, learners’ musical development can occasionally be blockaded by false
consciousness as a result of former experience. Thus, it is crucial that ample opportunities are made
available for learners to examine their frames of reference underlying the acquisition of knowledge
and skills. Only when students learn to adopt critical reflection as a habit of mind can autonomous
learning proceed.

In sum, musical instructions should cultivate learners’ autonomy by helping learners develop
competency in making value judgment and justification. In so doing, teachers and students should be
provided the time and space to: (a) critically reflect on their frames of reference concerning
propositional knowledge, procedural knowledge, and the interweaving of self, music, performance,
and culture; and (b) explore the various ways of making musical meaning/decision through the

ongoing effort of exploration, experimentation and communication.

Conclusion

The educational practices of applied music instruction in higher education are rooted in
traditional master-apprenticeship assumptions that have gone relatively unchallenged by both teachers
and students and have been serving to veil the social construction of different forms of knowledge
from generation to the next. While there seems to be a growing interest in the research of applied
music instruction in recent years, some studies have been conducted on the premise of positivism,
with the belief that effective teaching may be rendered as the course of instructional actions can be
further systemized through empirical inquiry. However, what has seldom been examined with
vigorous attempt is the ideology that guides the instructional actions, namely, the ethical and
normative dimensions that structure educational experience and decision. While the positive belief
may stand true to a certain degree within the domain of technicism, it seems to overlook other

constructs of knowledge or ways of knowing that remain as equally significant. In addition, teaching
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effectiveness is rarely determined solely by the act of teaching. Rather, as efficacy is placed under a
long-range perspective, it begins from attending learners’ goals and characteristics to encouraging
meaning-makings and learner’s autonomy. The process would require the exploitation of praxis
operating as the fundamental procedural element, demanding communicative competence and critical
reflection from both teachers and learners.

After all, effective applied music instruction can only happen when educators address learners as
human beings who arrive not only with musical experience and knowledge but also identities that
await validation through the process of learning. Besides, the learning of musical instruments does
not signify the process has to be instrumental; instead, it is only when people are addressed as holistic
beings can significant learning take place. As we begin to heighten our awareness of the question of
how applied music instruction might be structured differently in warranting learning experiences that
are meaningful, educational, and musical, we are concurrently approaching the threshold of a
transformative journey. It should lead us all, as sociocultural activists, toward continuous explorations
and new possibilities. As long as we allow ourselves to be continuously guided by the light of
conscience and a reflective habit of mind, the quality of our educational experiences can be vastly

improved.

References

Abeles, H., Hoffer, C.R., Klotman, R.H. (1994). Foundations of music education. New York, NY:
Schirmer Books.

Bowman, W. (2002). Educating musically. In R. Colwell & C. Richardson (Eds.), The New
Handbook of Research on Music Teaching and Learning, a Project of the Music Educators
National Conference (pp.63-84). New York: NY: Oxford University Press, Inc.

Brookfield, S. D. (1986). Understanding and facilitating adult learning: a comprehensive analysis of
principles and effective practice. San Francisco: Jossey-Bass Publishers.

Brookfield, S. D. (1987). Developing critical thinkers: challenging adults to explore alternative ways
of thinking and acting. San Francisco: Jossey-Bass Publishers.

Brookfield, S. D. (2000). Transformative learning as ideological critique. In J. Mezirow & Associates
(Eds.). Learning as Transformation: Critical Perspectives on a Theory in Progress (pp.125-148).
San Francisco: Jossey-Bass Inc.

Bruner, J. S. (1996). The culture of education. Cambridge, MA: Harvard University Press. Campbell,
P. S. (1991). Lessons from the world, a cross-cultural guide to music teaching and learning. New
York, NY: Schirmer Books.

Coffman, D. D. (2002). Adult education. In R. Colwell & C. Richardson (Eds.). The New Handbook
of Research on Music Teaching and Learning, a Project of the Music Educators National
Conference (pp.199-209). New York, NY: Oxford University Press,Inc.

Dewey, J. (1938). Experience and education. New York: Collier Books.

Dewey, J. (1997). Democracy and education: an introduction to the philosophy of education. New
York: Freer Gallery of Art.



s SR PR S S SR R 17

J

Elliott, D. J. (1993). Music as knowledge. In E. R. Jorgensen (Ed.). Philosopher, teacher,Musicians:
perspectives on music education (pp.21-40). Urbana and Chicago, IL: University of Illinois Press.

Elliott, D. J. (1995). Music matters: a new philosophy of music education. New York, NY: Oxford
University Press.

Freire, P. (2001). Pedagogy of the oppressed. New York: The Continuum International Publishing
Group Inc.

Habermas, J. (1973). Theory and practice. Boston, MA: Beacon Press.

Jorgensen, H. (2000). Student learning in higher instrumental education: who is responsible? British
Journal of Music Education 17 (1), 67-77.

Keene, J. A. (1982). A history of music education in the United States. Hanover, NH: University Press
of New England.

Kennell, R. (2002). Systematic research in studio instruction in music. In R. Colwell & C. Richardson
(Eds.), The New Handbook of Research on Music Teaching and Learning, a Project of the Music
Educators National Conference (pp.243-256). New York: NY: Oxford University Press, Inc.

Kingsbury, H. (1988). Music, talent, and performance, a conservatory cultural system.Philadelphia:
Temple University Press.

Knowles, M. S. (1975). Self-directed learning: a guide for learners and teachers. NJ: Pearson
Education, Inc.

Knowles, M. S. (1980). The modern practice of adult education: from pedagogy to andragogy.
Chicago: Association Press.

Knowles, M.S., Holton III, E.F.& Swanson, R. (1998). The adult learner. Houston, TX: Gulf
Publishing Company.

Kogan, J. (1987). Nothing but the best: the struggle for perfection at the Juilliard School. New York:
Random House, Inc.

Marx, K. (1973). Capital: a critical analysis of capitalist production. Vol.1. New York: International
Publishers.

Maslow, A. H. (1954). Motivation and personality. New York: Harper and Brothers.

Meyer, L.B. (1956). Emotion and meaning in music. Chicago: The University of Chicago Press.

Mezirow, J. and Associates (1990). Fostering critical reflection in adulthood, a guide to
transformative and emancipatory learning. San Francisco, CA: Jossey-Bass Inc.

Mezirow, J. and Associates (2000). Learning as transformation: critical perspectives on a theory
in progress. San Francisco, CA: Jossey-Bass Inc.

Regelski, T. (1998). The Aristotelian bases of praxis for music and music education as praxis.
Philosophy of Music Education Review (6) 1, 22-59.

Reimer, B. (2003). A philosophy of music education: advancing the vision. New Jersey: Pearson
Education, Inc.

Rogers, C. R. (1969). Freedom to learn. Columbus, OH: Charles E. Merrill Publishing Company.

Seaton, D. (1998). Music in higher education: music and American higher education. Retrieved

September 17, 2003, from http://public.music.org/InfoEdMusic/HigherEd/SumSeaton. html

Shor, 1. (1996). When students have power: negotiating authority in a critical pedagogy. Chicago:




18 Eef[IfFe S

The University of Chicago Press.

Small, C. (1998). Musicking, the meanings of performing and listening. Hanover, NH: Wesleyan
University Press.

Stubley, E. (1992). Philosophical foundations. In R. Colwell (Ed.), Handbook of research on music
teaching and learning: a project of the music educators national conference (pp.1-20). New York,
NY: Schirmer Books.

Tait, M. J. (1992). Teaching strategies and styles. In R. Colwell (Ed.), Handbook of research on music
teaching and learning: a project of the music educators national conference (pp.525-534). New
York, NY: Schirmer Books.

Williams, R. (1977). Marxism and literature. New York: Oxford University Press.



e SR 1 A R ) AP 19

?J o RS IF|&3\%‘,;,5§?%IF %Jj/ﬁl%WZ

The Internet Use and Internet Addiction of Adolescence

e
Lung-Ching Shieh

(P FIRO3 & 4 FL 1S EI S Fo 93 = 10 £ 8 |1

H R
PRI 2 R IR EJ%?IF[JF[ﬁ# e Fasr,jﬁ[gg;v[ﬁm RIERES g SR
%g[, P T il TR VR D AR L Al Y 2 B T Ef,g*ﬂg%ﬁ 8 i
B ] BB ﬁm@“ﬁﬁ%w? %ﬁ%@“ﬂvry FPRERE FAE I
lff [P 954 ¢ 7] I RIS AT E[’rgu r# bE ;:&A::%fﬁij . rﬁ g%
= S %Jf'%’ﬁguhiﬁwﬁ ki AR 1 R )
Fr o
R 2 RIS
- R D E IS AR R 1853 8 ¢ P i e O R SRS S
(E-mail) ~ Aff#EEa@i = SRS (W) 5 5 < II?FG ﬁ‘fﬁ”?‘ PEEZGY- 55
b T i -
:‘Thw”ﬁﬁpwﬁ%wu AR SRR SRRSO D
TR PUAEE RS R 5
2 b A e DR RS SRS BT A U 2 S
15
P AR R R ) e [ R A B
R AU ?Wvﬁébﬁlﬂﬁ%@ﬂ%%;
MR 2

RE T o
AR [ HEE o ) R

R © AR ~ SR - R -

¥ ogHoar, o9 3 2 AR RKRE
AR A ATE LA



20 B[RS

Abstract
The purposes of the study were to explore the internet using behaviors and internet addiction
among adolescence in Taiwan. The study examed the difference of addiction proneness and internet
using behaviors of subjects in difference background variable.Subjects of 954 adolescence were
evaluated by the instruments, including Internet Experience Scale, Internet Addiction Scale. The data
were analyzed by Descriptive Statistics, Chi-square Test, Canonical Correlation.
The main finding were as follows:

1. The subjects used internet average 118.0 minutes per day. The most freguence internet using
behaviors were E-mail, internet games, and WWW. More than one over third in adolescence had
used sexual web. About one over fifth in adolescence had internet love.

2. There was significant addiction proneness among different background variable (including
gender, grades, academic achievement, socioeconomic status, having home-computer or not).

3. Internet addicted subjects spent more time on internet. Besides, they had poorer grades, smaller
social network, short internet-using history, and lager virtual social network.

4. There was significant correlation between internet addiction and internet using behaviors.

Finally, some suggestions for teachers, schools, students and further study were made according to

the findings.

Key Words: Internet Addiction, Internet Use, Internet Addiction Scale.
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Abstract

A total of 28 “community schools of Han village” were instituted in Taiwan during the reign of
Emperor Kang Hsi (1683 AD ~ 1722 AD), but, unfortunately, were declined sharply in the early years
under the reign of Emperor Yung Cheng (1723 AD ~ 1735 AD) and even had been suspended
gradually after the reign of Emperor Tao Kuang (1821 AD ~ 1850 AD). Meanwhile, few free
private schools established by each county and canton were also expanded as academies after the
reign of Emperor Chien Lung (1736 AD ~ 1795 AD). In terms of basic education given to child
students enrolled by at least 30 academies in Taiwan, there appeared a phenomenon of a replacement
of the community schools and free private schools with academies. With regarding to the
“community schools of aborigines” in aboriginal areas in which people of Pingpu tribe resided, they
were expanded to a total of 47 ones after the later years under the reign of Emperor Yung Cheng as a
result of the “sinicization” practiced by Ching government that made those aborigines sinicized. Even
people of some Pingpu tribes were also willing to pay for tuition by part of their government-leased
grain rations (aboriginal leasing) that further helped a normal operation and extension for those
community schools of aborigines.Subsequently, there were aboriginal kids enrolled as students (hsiu
tsai) of Confucian schools in the 3rd year in the reign of Emperor Kuang Hsu (1877 AD).

In a word, period in the reign of Emperor Kang Hsi (1683 AD ~ 1722 AD) was a phase of basic
framework for community schools of Han village; period in the reign of Emperor Yung Cheng (1723
AD ~ 1735 AD) was a phase of expansion for aborigines of community schools; period in the reign of
Emperor Chien Lung (1736 AD ~ 1795 AD) was a phase of initiation for Confucian schools
developed into academies; the reign of Emperor Tung Chih (1862 AD ~ 1874 AD) was an era of
foreign events that urged the Ching court to manage an active rule over Taiwan and thus further

resulted in an effective handling of Taiwan’s education.

Key Word : community schools

free private schools
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Abstract

Since the mathematics curriculum reform suffers many criticisms . These issues arise from
some misconceptions of constructivism. First purpose of this paper is to explore the paradigms of
constructivism and each of their beliefs in learning. The second purpose is to clarify these problems
in mathematics education. The major findings of this paper are as fallows: 1.To improve the
top-down model in mathematics education. 2.It’s necessary to understand what differences between
teachers’ values and their positions. 3.To overemphasize the position of radical constructivism in
math learning. 4.To rethink the importance of basic skills in mathematics. 5.It’s important for

teacher’s subject matter knowledge .

Keywords: constructivism, mathematics education, radical constructivism, social construction
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